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Introduction to the Developmental Contin.m of Thr

Dear Educator,

We hope that this introduction will help you understand the use of the Developmental Continuum of Teacher Abilities. The Continuum describes
teaching practice and professional development throughout a teacher's career.

The Continuum was initially developed in 1992 for use by the Santa Cruz New Teacher Project to support the reflective practice of beginning
teachers. It has been updated several times to reflect the diversity of California's students and to meet the changing needs of teachers. The most
recent revision also aligns the Continuum with the California Standards for the Teaching Profession (CSTP), the document now being used to
define and support effective teaching throughout the state. The Continuum has been used successfully as part of an ongoing collaboration between
beginning teachers and their support providers or advisors to assess practice and set goals for professional development over time. Recently, the
Continuum has also been used by veteran teachers as part of alternative teacher evaluation in a number of school districts.

The Continuum presents a holistic view of teaching, Its organization corresponds to the six standards in the CSTP: Engaging and Supporting All
Students In Learning; Creating and Maintaining an Effective Environment for Student Learning; Understanding and Organizing Subject Matter for
Student Learning; Planning Instruction and Designing Learning Experiences for All Students; Assessing Student Learning; and Developing as a
Professional Educator. The six standards are meant to be considered as a whole and not in any particular sequence or order. Each standard contains
more specific elements of teaching practice. They are interrelated and work together to provide a complete picture of effective teaching practice.

The Continuum is organized to describe five levels of development. These levels are labeled Beginning, Emerging, Applying, Integrating,
and Innovating. Each level addresses what a teacher should know and be able to do in the different Continuum standards. The levels do not
represent a chronological sequence in a teacher's growth, but each row describes developmental levels of performance. A teacher may be at a
beginning or emerging level of practice in some places on the Continvum and at advanced levels in some others, no matter how many years she/he
has been in the profession.

For example, in the domain for Creating and Maintaining Effective Environments, a teacher may be at the Emerging level in Establishing a
climate that promotes fairness and respect and at the Integrating level in Using instructional time effectively. Because a teacher's growth is
developmental, one may return to an earlier level temporarily if there are changes in a teacher's career, such as new course content, grade level,
| school or student demographics. '
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How to use the Continuum:

To use the Continuum, you read across each row of descriptors from left (beginning) to right (innovating) as the descriptors become more complex
and sophisticated. As you move from left to right, locate the descriptor that best defines your current classroom practice. Any practice described on
the left of the Continuum is carried across to those on the right even if not explicitly stated.

The Continuum provides a common language for setting and discussing goals for professional development within an environment of
collegial support. The Continuum is a guide for self-reflection, assessment and conversation between teachers, advisors/support providers, and
administrators. It is intended to help teachers interpret their teaching and make informed decisions about their ongoing development as a
professional. In the Santa Cruz New Teacher Project, the Continuum serves as the entry point for developing an Individual Learning Plan (ILP)
with which teachers identify and work toward professional goals. The Continnum is not meant to be used as a rubric to define performance
standards or expectations. It is not an isolated observation instrument but is best used as one component of a comprehensive process of assessing the
development of teaching practice. In some settings, it may be part of a teacher evaluation process and is appropriately used within a peer coaching
relationship with a colleague or administrator.

The Continuum has proven to be a powerful tool as teachers identify their areas of growth, move from assistance to autonomy, and become lifelong
learners. We hope that the Continuum will help you assess your own teaching and plan your professional development.

Glossary of Terms: _

* Continuum: a document describing different levels of practice or knowledge along various stages of development.

Descriptor: an individual cell or "box" corresponding to the developmental levels in the Continuum.

Domain: one of six areas of teaching practice that comprises the Continuum:,

Element: an area or sub-domain of teaching practice within any of the six Continuum domains,

Level: the levels of teacher development that represent what a teacher should know and be able to do, i.e.:
Beginning: a level of professional development in which the teacher relies on ongoing assistance from more experienced colleagu
support, guidance and survival, and is trying to internalize and apply what she/he has learned about teaching.
Emerging: a level of development in which the teacher still relies on more experienced colleagues for support but is moving tow:
becoming more self-directed and independent in her/his practice. :
Applying: a level of development in which the teacher is able to teach independently, internalizes and easily applies what she/he
about teaching. .
Integrating: a level of development in which the teacher is fully skilled, confident and able to integrate complex elements of inst
curriculum and professional development into that practice. The integrating teacher moves beyond the classroom in her/his teachi
relationships and professional growth activities and is often a leader among peers.
Innovating: a level of development in which the teacher is consistently innovating and creating in all areas of teaching and profesgional
development. A leader in school, district and local community, the innovating teacher contributes to the broader education commuhity through
staff development, classroom-based research, articles in professional journals, etc.
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D(.%IN 1

ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

Beginning Emerging Applying Integrating Innovating
Connecting Opens lesson to Asks questions that Implements activities | Uses questions and Creates a context for
students’ prior | capture students’ elicit students” prior and elicits questions activities to extend students to synthesize
knowledge, life | jitantion and interest. | knowledge, life _that help students students’ abilitiesto | learning goals and
experienice .'md Teacher recognizes the | experiences and make connections integrate what they objectives with what
Interests with . N X
learning goals value of students interests. Some between what they know with the they know and
prior knowledge and | connections are made | already know and the | learning goals and develop their own
life experiences. to the learning goals learning goals and ‘objectives. Makes complimentary
and objectives of the | objectives. adjustments during learning goals.
lessomn. lesson to ensure that
all students meet the
learning goals.
Using a variety | Uses a few Varies instruction to Elicits student Uses a repertoire of Uses extensive
of instructional | instructional increase student participation through | strategies and ‘repertoire of strategies
strategies and strategies. Delivers participation. Selects | avariety of resources. Selects and | to meet students’
::20‘;::5;0 instruction with strategies, resources, | instructional strategies | differentiates learning | diverse academic and
stu?i ents’ diverse | @vailable resources and visuals with some | intended to match to accommodate linguistic needs and
needs and materials. consideration of students’ academic students’ diverse ensure fullest
students’ academic and linguistic needs. | learning styles. participation and
and linguistic needs. | Checks for student learning for all
. understanding. students.
Facilitating Directs learning Varies learning Provides learning Uses a variety of Integrates a variety of
learning experiences through experiences to include | experiences utilizing | learning experiences | challenging learning
experiences that | 1516 oroup and work in large groups | individual and group | to assist students in experiences that
ﬁ:ﬁ:::ly individual work with | and small groups with | structures to develop | developing develop students’
interaclim;, and | Possibilities for student choice within | autonomy and group | independent working | independent learning,
choice interaction and choice. | learning activities. participation skills. skills and group collaboration and
Students make choices | participation skills. choice.
about and within their | Supports students in
work. making appropriate
choices for learning.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation, socio-economic background, learning abilities and learning styles.
Equity means doing whatever it takes to ensure learning for all students.
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/ 01, Colleen Stobbe & Linda St. John
Version for Special Education teachers revised June 2001, by Olivia Mandilk.

Copyright June, 2001.




DOMAIN 1 (con’f)
ENGAGING AND SUPPORTING ALL STUDENTS IN LEARNING

Beginning Emerging Applying Integrating Innovating
Engaging Focuses questions on | Asks critical thinking | Engages students Engages students in Facilitates regular
studentsin fact and key concepts | questions to relate through activities and | analysis of key opportunities for
problem solving, | v, 51115505t Jearning facts and key concepts | questioning strategies | concepts and facts students to design and
Eg?:ht;mkmg' subject matter. of subject matter. that develop skillsin | through activities and | implement inquiries
activities that Some issues within the | identification and questions that and problem solving
make subject subject matter are understanding of key | consider multiple to analyze content and
matter _ identified by the concepts and issues. perspectives. Supports | draw conclusions
meaningful " teacher. Supports all students | students to initiate considering multiple
in problem posing and | problem posing, perspectives withiri
problem solving. problem solving and | and across subject
mnquiry. matter.
Promoting self- | Directs learning Provides some Supports students in | Structures learning Facilitates students to
directed, experiences and opportunities for developing skills activities, which initiate learning goals
reflective monitors student students to monitor needed to monitor enable students to set | and set criteria for
l::g::é forall progress within a their own work and to | their own learning. goals and develop demonstrating and
specific lesson. reflect on progress and | Students have strategies for evaluating work.
Assistance is provided | process. opportunities to reflect | demonstrating, Students reflect on
as requested by on and discuss moniforing and progress/ process as a
students. progress and process. | reflecting on progress | regular part of
and process. learning experiences.
Ensuring that Is developing an Understands the Understands the Consistently uses Consistently uses
;f_“d;'_'hf;_w"‘h understanding of a impact of specific impact of specific methods for ensuring | methods for ensuring
pri:lvi:ie des are variety of disabilities. | disabilities on learning | disabilities on learning | individual academic individual academic
appropriate and behavior. and behavior and success in meeting success in meeting
learning provides the District or SD District or SD
opportunities instructional strategies | Standards. Standards. Uses

students need to
effectively learn
subject matter.

research-supported
methods for academic
and non-academic
instruction of students.
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D(“JN 2

CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Creating a Arranges room for Arranges and Designs movement Designs and manages | Uses total physical
physical .| teacher accessibility to | manages room for patterns and access to | room and resources to | environment as a
environment that | .\ \igipiliry of easy movement and | resources to promote | accommodate resource to promote
:;g;f;;all students, Room access to resources. individual and group | students’ needs and individual and group
displays relate to the | Room displays engagement. Room involvement in learning. Students are
curriculum. represent current displays are used in learning. Displays able to contribute to
. Movement and access | topics of study. learning activities. are integral to learning | the changing design of
may be restricted by activities. the environment.
barriers. '
Establishing a Establishes rapport Builds caring, friendly | Promotes caring and | Maintains caring, Fosters a safe,
climate that with individual rapport with most respectful interactions. | respectful and inclusive and
promotes students. students. Models Responds to incidents | equitable relationships | equitable learning
i:mmiis and Acknowledges some | equitable and of unfairness and with students. community. Students
incidents of unfairness | respectful disrespect equitably. | Supports studentsin | participate in
and disrespect. relationships. Has Encourages students | developing skills to maintaining a climate
| some strategies to to respect differences. | respond to inequity of equity, caring and
respond to unfairness and disrespect. respect and may
and disrespect. initiate creative
solutions to conflicts.
Promoting social | Encourages student Uses some strategies | Promotes positive Engages students in Facilitates an
development responsibility for self. | and activities to student interactions as | individual and group | environment in which
and group Creates opportunities | develop students’ members of large and | work that promotes students take initiative
responsibility | ¢r individual individual small groups. responsibility to the socially and
students to have responsibility and Provides some classroom community. | academically.
classroom recognition of others’ | opportunities for Supports students to | Promotes and
responsibilities. rights and needs. student leadership take initiative in | supports student
Students share in within the classroom. | classroom leadership. | leadership beyond the
classroom classroom.
responsibilities.
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DOMAIN 2 (con’t)
CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

Beginning Emerging | Applying Integrating Innovating
Establishing and | Communicates rules | Establishes Uses strategies that Equitably reinforces | Facilitates a positive
maintaining and consequences, expectations and prevent or lessen expectations and environment in which
standards for | poguonds to consequences for disruptive behavior | consequences and students are guided to
student behavior disruptive behavior. student behavior. and reinforce suppotts studentsto | take a strong role in
Focuses attentionon | Responds expectations for monitor their own maintaining and
presenting lessons. appropriately to behavior. Monitors behavior and edch monitoring behavior.
; -disruptive behavior | behavior while other’s in a respectful
and promotes some teaching and during | way.
positive behaviors, student work time,
Planning and Establishes some Develops and guides | Identifies, supports Uses strategiesto- - | Assists all students in
implementing | procedures to support | students to learn and monitors students | assist students in developing and
classroom student learning, routines and in following routines | developing and internalizing equitable
f::c;i ‘;r;::nd Students are aware of | procedures for most | and procedures that | maintaining equitable | routines and
support student the procedures. activities, are appropriate and routines and procedures. St.udents
learning efficient for the procedures. show ownership of
'| ledrning activities. routines and
- . procedures.
Using Pacing reflects too Provides time for - Provides adequate Paces instruction to Presents, adjusts and
instructional much or too little time | students to complete | time for presentation | include ongoing facilitates instruction
time effectively | - joarning activities, learning activities. and for completion of | review and closure of | and daily activities so
classroom business Develops some learning activities. lessons to connect all students have time
and transitions, routines for classroom . | Paces instruction and | them to future lessons. | for learning, are
business and most classroom business to | Classroom business continually engaged,
transitions are more maintain engagement. | and transitions are and have
timely. Uses strategies | Uses transitions to efficient and opportunities for
to pace and adjust support engagement | integrated into reflection and
instruction to insure | of all students. learning activities. assessment. Supports
continual engagement. | ' students to self-

monitor time on task.
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DOM@ 2 (con’t)
CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

Beginning | Emerging Applying Integrating Innovating
Establishing a Displays limited skill | Values and uses forms | Displays skill in Promotes positive Maintains positive
classroom in managing student of contingent addressing student student behavior via a | student behavior while
;f:;‘;:';‘i;:igm behavior. management in misbehavior, develops | classwide behavior developing
development and addressing student appropriate positive management system, responsibility and
responsibility in behavior. Seeks to behavioral and individualized independence in
students with understand the intervention plans for | behavioral plans. students.
disabilities antecedents of student | students. Adjusts the plans, as

behaviors. needed, to encourage
student success.

Participating with | Displays a limited Occasionally attends | Attends SST meetings | Frequently attends Consistently attends
;ﬁﬁ:ﬁ:‘?ﬁ:g the knowledge of the SST | SST meetings and and assists the team in | SST meetings and SST meetings, assists
Team proce s“: process and seldom participates mostly as | developing assists the team in the team in

participates in SST an observer. interventions and developing implementing

meetings. modifications prior to | interventions and interventions and

referring students for
special education
ASSESSMEntSs.

modifications. Assists
in ensuring that
interventions and
modifications are
implemented prior to
referring students for
special education
assessment,

modifications. Assists
in monitoring student
progress and making
adjustments to the
students’ programs
prior to referring
students for special
education assessment.
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DOMAIN 3

UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Demonsirating | Has a basic Uses knowledge of Communicates key Uses expanded Flexibly uses
kmowledgeof | knowledge of subject | subject matter to concepts, skills, and | knowledge of subject | comprehensive
subjectmatter | .4 and student identify key concepts | themes in an accurate, | matter to support knowledge of subject
:::;:;: o development. and associated skills. | clear and coherent student understanding | matter and student
development Promotes an manner. Builds on of key concepts, development to
understanding of key instruction with themes, multiple ensure that all
concepts. students’ cognitive perspectives and students understand
and linguistic abilities | relationships in key concepts, themes,
in mind. subject area(s). multiple perspectives
Activities are suitable | and relationships in
for students’ cognitive | and between subject
development. area(s).
Organizing Demonstrates some Uses knowledge of Identifies key Organizes and Designs and adapts
curriculum to knowledge of subject matter to concepts, skills and sequences subject subject matter to
supportstudent | .\ ricylum to support | promote students’ units/themes to matter clearly to demonstrate a
::;l.fifdul:g °f | student understanding of key | facilitate student coordinate core consistent in-depth
ject matter understanding. concepts, skills and understanding’s and | curriculum and student understanding
standards taught. that reflect standards | content standards of content and
May connect key and frameworks. within and across relationships among
concepts to standards subject matter as various concepts and
and frameworks. appropriate, themes. Content
standards are fully
integrated in the core
curriculum.
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UNDERSTANDING AND ORGANIZING S]ECT MATTER FOR STUDENT LEARNING

e 3 (con't)

Beginning Emerging Applying Integrating @ | Innovating
Interrelating Focuses on core Identifies key concepts | Connects key Integrates key Connects key concepts
ideas and curriculum and skills. | and skills in core concepts, skills and concepts, skills and and underlying
i rmalion Attempts to relate curriculum and themes within subject | underlying themes themes within and
;:ﬁ::s::;:;ect content to prior standards and matter to the within and across across the curriculum
matier areas lessons within the connects lessons to standards. Buildson | curriculum to support | to extend
subject matter. previous learning. prior lessons and standards. Capitalizes | in-depth learning for
f students’ on opportunities to all students. Supports
backgrounds. make connections students’ application
while teaching. of cross-curricular
learning.
Developing May use a few Matches one or more | Matches strategies Develops and uses Uses a repertoire of
student ) instructional strategies | appropriate strategies | appropriate to subject | multiple strategies instructional strategies
understanding | 4 1 ake the content to subject matter to matter to encourage | that challenge all that are appropriate to
it:::Otrl:lgclllion a accessible to students. | effectively student understanding | students. Assists subject matter. ‘
strategies that communicate and critical thinking. | students to Utilizes strategies that
are appropriate concepts. Strategies utilize | individually construct | challenge and support
to the subject students’ interests and | their own knowledge | all students to
matter backgrounds. and think critically. independently apply
and think critically
about the subject
matter.
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DOMAIN 3 (con’t)
UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING

Using materials, - | Uses available Uses instructional Selects and utilizes Selects, adapts and Analyzes, adapts and

resources, and instructional materials, resources, appropriate relevant | creates a range of creates a wide range

technologies to | 1, +00als resources and technologies to instructional relevant materials, of relevant

make subject - | g technologies for | present concepts and | materials, resources resources and instructional

matter accessible o ) . . . . )

to stadents specific lessons to skills. Some materials | and technologies to technologies to enrich | materials, resources
support student and resources reflect | present concepts and | learning, to reflect and technologies to
learning, students’ diversity. skills. Materials linguistic and cultural | extend students’

q Develops some reflect linguistic diversity of students | understanding and
systems to provide diversity of students. | and to provide for provide equal access.
equitable access to Resources are made equal access. Materials reflect
resources. available to all diversity beyond the

. students. classroom.
Developing Develops IEP/ITP Develops measurable | Develops age- Develops clear, age- | Consistently develops
appropriite goals and objectives | IEP/ITP goals and appropriate, appropriate, clear, measurable
mﬁ{f that are not based objectives based upon | measurable IEP/ITP measurable IEP/ITP | IEP/ITP goals and
disabilities upon current student | current student goals and objectives goals and objectives objectives based upon
assessment data; has | assessment data and | based upon current based upon current current student
limited kmowledge of | displays some Student assessment | student assessment assessment data and
District Standards and | understanding of data. Displays data and District District Standards.
curriculum. District Standards and | understanding of Standards. Displays Classroom instruction
curriculum. District Standards and | understanding of the | is aligned with the
curriculum. District curriculum. District curriculum.
Elicits parent input in | Elicits student, parent,
developing goals and | DIS and general
objectives. education teacher
input in developing
goals and objectives.
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DOMAEF3 (con’t)
UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Providing Lessons and activities | Understands each Develops and Implements clear, Develops clear,
appropriale are not correlated to | student’s IEP/ITP and | implements functional, Junctional, age- Junctional, age-
:;s;;";;;:;ﬁ;d the students’ attempts to correlate age-appropriate appropriate lessons appropriate lessons
: 1EPS/ITPs. students' IEPs/ITPs lessons that address and activities that and activities that
with classroom lessons | the students’ IEP/ITP | address the students’ | address the students’
and activities. goals and objectives | IEP/ITP goals and IEP/ITP goals and

objectives. Completes
progress reports to

objectives. Always
records progress on

parenis during district | IEPs/ITPs and

grading periods. consistently reports
progress to parents
during each district
grading period,
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DOMAIN 4

PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

Beginning Emerging Applying Integrating Innovating
Drawing on and | Uses available Develops and gathers | Develops lessons that . | Uses a wide range of | Designs insteuction to
valuing students’ | materials and materials to incorporate students’ | materials to access and | build on students’
backgrounds, resources for academic | supplement available | prior knowledge, build upon students’” | prior knowledge,
:interests, — lessons with some resources. Most interests, instructional | prior knowledge, instructional needs,
evelopmental . ’ i . L. . . N . . .
learning needs | attention to students” | Jessons acknowledge | and linguistic learning | interests, instructional Imgluslhc needs and
interests and learning | students’ prior needs. and linguistic needs to | diversity to challenge
ngeds, knowledge, interests extend student all students.
and learning needs. understanding. _
Establishing and | Goals for lessons may | Communicates Articulates and links | Ensures that students | Articulates short and
articulating goals | be identified for expectations for goals to instructional | understand short and | long-term goals with
for student students. Activities student learning in activities. Maintains | long-term learning high expectations for
learning for lessons are most lessons. high expectations goals. Goals reflect learning. Designs
explained. when setting goals for | high expectations and | activities so that
students. challenge students at | students have
their level. opportunities to
participate in setting,
revising and achieving
personal goals.
Developing and | Develops lessons to Develops most Plans appropriately Develops and Sequences instruction
sequencing address a particular concepts and skills sequenced instruction | sequences lessons to help students
instructional coneept or skill through a series of and use of materials to | appropriate to subject | synthesize and apply
activities and . . : .
materials for utilizing available lessons that are promote student matter complexity and | new knowledge,. and
student learning | TeSOUXCes. connected and understanding of basic | interrelatedness to to make connections
' consider student concepts and skills ensure student within and across
linguistic and and consider linguistic | learning. subject matter areas.
instructional needs. and instructional
needs.
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DOMASS?

4 (con't)

PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

Beginning Emerging Applying Integrating Innovating
Designing short- | Plans for daily lessons | Plans for daily and Develops short and Designs and Designs short and
term andlong- | and activities based on | weekly lessons with long-term plans that | sequences short and long-term plans that
term plans to available materials, attention to unit/ organize and link long-term plans are comprehensive
f::ltiriz;udent curriculum outlines short-term goalsand | goals with learning appropriate to the and cohesive across
and student content student content activities and student | content. Plans the content.
standards. standards. content standards. integrate goals,
s student content
standards, and
learning activities.
Modifying Follows lessons as Adjusts lessons based | Adjusts plans in Uses assessments to Uses a wide range of
instructional planned. on informal advance to inform modifications | assessments to inform
plans to adjust assessment of student | accommodate levels of | of lessons in advance. | modifications of
f::!re:lt:dent understanding and ability and interests of | Throughout the lessons in advance.
performance from most students. Makes | learning activity Makes appropriate
previous lesson, modifications during | assessments of student | modifications for
having taken note of | lessons to address understanding are students during
student confusions. confusions and used to influence lessons and supports
individual student changes in instruction. | students in
performance. monitoring and
communicating their
own understanding.
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DOMAIN 4 (con’t)
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR ALL STUDENTS

Beginning Emerging Applying Integrating Innovating
Implementing Does not provide Provides Provides appropriate | Provides appropriate | Provides appropriate
procedaresio appropriate mainstreaming mainstreaming mainstreaming mainstreaming
::;s;::;h;:e mainstreaming opportunities for some | opportunities for all opportunities for all opportunities for all
educated in the opportunities for students. Does not students. Provides students and students and
least restrictive students. provide general general education collaborates with consistently
environnient education teacher(s) teacher(s) with copy of | general education collaborates with
" with copy of the IEP | the IEP Information teacher(s) to support | general education
Information Profile for | Profile for each the learning of teacher(s) on an on-
each student who is student who is students with going basis to support
mainstreamed. mainstreamed. Meets | disabilities in the the learning of

with general education
teacher(s) to support
the learning of
students with
disabilities in the
mainstream.

mainstream, Regularly
meels with each
mainstream teacher to
discuss the
information on the
student’s IEP
Information Profile
and to ensure that the
teacher understands
the information.

students with
disabilities in the
mainstream. Regularly
meels with each
mainstream teacher to
discuss the
information on the
student’s IEP
Information Profile
and to ensure that the
teacher understands
the information.
Ensures that
mainstream teachers
provide on-going
reports of student
progress.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensure learning for all students,
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o 5

ASSESSING STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Establishing and | Uses available Identifies learning Articulates goals Establishes clear and | Integrates learning
communicating | jexthooks, resources goals for lessons based on student appropriate goals goals into all learning
;ear;lmg g‘;ms and curriculum utilizing student content standards. based on student activities,
or all stadents guidelines to develop | content standards. Clearly communicates | content standards Establishes, reviews
learning goals. Goals are learning goals to with consideration of | and revises learning
commumicated to students and families. | students’ learning goals with students
students without needs. Involves and families on an
revision. students and families | ongoing basis.
in developing
individual goals to
support learning.
Collecting and | Uses one or two Utilizes several Develops strategies to | Uses a variety of Embeds a wide range
using multiple sources of information | assessments to use assessment tools assessment tools. of on-going
sources of to assess student monitor student for monitoring student | Collects, selects and assessments in
infoamation to learning and monitor | progress. progress and reflects upon evidence | instructional activities
assess student p ——_ . . . .
learning student progress. informing instruction. | to guide short and to I_Jrowde cons1ste1_1t
long-term plans and guidance for planning
support student and instruction.
learning.
Involving and Checks and monitors | Provides students Presents guidelines for | Integrates student self- | Engages all students
guiding all work in progress. with feedback on assessment to assessment and in self and peer
Studentsin Communicates work in progress, as | students. Assists reflection into the assessment, and in
assessing their | o\ jent progress well as completed students in reflecting | learning activities. monitoring their
own learning . . .
through school- tasks. Some student on and assessing their | Students engage in progress and goals
mandated procedures. | involvement in own work. some peer assessment | over time.
correcting work. of work against
criteria.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,
Equity means doing whatever it takes to ensure learning for all students.

socio-economic background, learning abilities and learning styles.
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DOMAIN 5 (con’t)
ASSESSING STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Using the results | Administers required | Uses information from | Uses formal and Includes assessments | Uses a wide range of
of assessments to | agsessments. some assessments to | informal assessments | as a regular part of assessments to guide
guide instruction | Rocoonizes student plan learning to plan lessons. instruction to plan and | planning and make
confusion and re- activities, Checks for | Regularly checks for | revise lessons. adjustments to
teaches material understanding with a | understanding from a | Identifies student teaching. Embeds
primarily using the few students while wide variety of understanding during | broad-based checking
same technique. teaching and . students to identify the lesson using a for understanding in
addresses confusions. | student needs and variety of methods instruction and is able
modify instruction. and adjusts teaching | to modify and
to meet student needs. | redesign lessons as
needed.
Communicating | Provides students and | Provides students Provides students Engages students, Involves students,
with students, | families with with information with information families and support | families, and support
families, and information about about their current about their current persormel inregular | personnel as partners
other audiences thei throuch ‘ th d how t discussions regardin in th t
about student eir progress through | progress as they progress and how to ssions regarding | in the assessmen
progress school-mandated engage in learning improve their work. student progress and | process. Provides
procedures. activities. Families and | Establishes regular improvement plans. comprehensive
support personnel are | communication with | Ongoing information | information about
contacted as needed. | families and support | is provided from a students’ progress and
personnel. variety of sources for | improvement plans to
students, families, and | students, families and

support personnel.

support personnel.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensure learning for all students.
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Version for Special Education teachers revised June 2001, by Olvia Mandilk,
Copyright June, 2001.

socio-economic background, learning abilities and learning styles.




DOMF{*;!&?"S (con’t)

ASSESSING STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating )
Conducting Does not display skill | Completes Completes appropriate | Completes Consistently completes
standardized and | jyy the appropriate use | standardized standardized assessments in the assessments in the
::;{ Z;::::n = of standardized assessments in an assessments within primary language of | primary language of
assessment appropriate manner; | legal timelines; the student, within the student, within
instruments. displays limited skill in | displays skill in legal timelines; legal timelines.
interpreting fest interpreting displays skill in Accurately responds to
A resulls. assessment data. communicating parents’ questions
Utilizes a variety of assessment regarding assessment
informal assessments | information fo parents. | results. Consistently
in addition to formal | Frequently uses a uses a variety of
assessments. Ensures | variety of standardized | standardized and
that students with and informal informal assessment
disabilities participate | assessments. Ensures | fools. Consistently

in statewide and
district assessments.

that students with
disabilities participate
in statewide and
district assessments.
When a student does
not participate in

ensures that students
with disabilities
participate in
statewide and district
assessments. When a
student does not

standardized participate in
assessments, standardized
documents in IEP why | assessments, clearly
student does not documents in IEP why
participate. student does not

' participate.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation, socio-economic background, learning abilities and learning styles.
Equity means doing whatever it takes to ensure learning for all students.
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/01, Colleen Stobbe & Linda St. John
Version for Special Education teachers revised June 2001, by Olivia Mandilk.
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DOMAIN 5 (con’t)

ASSESSING STUDENT LEARNING

Beginning Emerging Applying Integrating Innovating
Complying with Displays difficulty in | Usually meets IEP Meets IEP compliance | Meets IEP compliance | Meets IEP compliance
;"df":‘;‘;‘:"f special | pe0ting mandated IEP compliance requirements. requirements. Uses requirements. Does
timelines timelines and requirements. Occasionally uses timeline waivers not need to use
processing of SELPA | Occasionally uses timeline waivers agreed upon by parent | timeline waivers,
Jforms. timeline waivers agreed upon by parent | in rare circumstances. | except in unusual
agreed upon by parent | when unable to meet | Always submits forms | circumstances beyond
; when unable to meet compliance timelines, | to SELPA within the control of the
compliance timelines. | Submits forms to timelines. teacher. Always

Usually submits forms | SELPA within submits forms to
to SELPA within timelines. SELPA within
timelines. timelines.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensute learning for all students.”
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5701, Colleen Stobbe & Linda St. John

Version for Special Education teachers revised June 2001, by Olivia Mandilk.
Copyright June, 2001.

socio-economic background, learning abilities and learning styles.
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DQIN 6

DEVELOPING AS A PROFESSIONAL EDUCATOR

Beginning Emerging Applying Integrating Innovating
Reflecting on Reflects on elements of | Reflects on Reflects on the Analyzes and reflects | Integrates analysis
teaching practice | teaching (e.g. pacing, | instrucHonal successes | relationship of on teaching and and reflection into
and planning procedures, discipline, | and dilemmas. Plans | teaching practice and | learning based on daily practice based
Ez :ﬁf;;::leﬂt movement, materials, | professional student learning. evidence gathered on a wide variety of
etc.). development to add to | Plans professional regularly. Plans evidence in
instructional strategies | development based on | professional relationship to
and knowledge of reflections. development based on | professional growth
student learning, reflections and other | and student learning,
resources. Plans draw on a wide
variety of resources to
expand knowledge.
Establishing Develops goals Sets goals considering | Sets short-term Sets and modifies Contributes to
professional through required self-assessment and professional goals short and long-term professional
goals and processes. Attends other feedback. based on self- goals considering self- | organizations,
Emour?fﬁﬁes to | Tequired in-service Expands knowledge assessment of assessment and literature, and
;opw trainings. and skills through effectiveness, student | feedback from a development
professionally available professional | learning, and variety of sources. opportunities to
development feedback. Seeks out Actively engages in extend own teaching
opportunities (e.g. opportunities to and contributes to practice and that of
workshops, classes, realize professional professional colleagues. Leads
seminars, etc.) goals. | development. professional
development.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensure learning for all students.
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/01, Colleen Stobbe & Linda St. John

Version for Special Education teachers revised June 2001, by Olivia Mandilk.
Copyright June, 2001.
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DOMAIN 6 (con’t)
DEVELOPING AS A PROFESSIONAL EDUCATOR

Beginning Emerging Applying Integrating Innovating
Working with Learns about students’ | Increases Identifies and uses Uses knowledge of Promotes school and
communities t0 | communities. May understanding of the | appropriate district and strengthens community
lmli:mvf’ i take students into roles of the resources in support | connections with local | collaborations across
g ::c:iiton their community asa | community in of families and communities’ cultures, | multiple groups.
part of learning students’ lives. May | student learning. services and resources | Provides students
attivities. attend selected Expands knowledge | to support student with a full range of
community events. of, and connections learning,. community
Uses some district with, the full range of experiences that
resoturces and community resources. benefit students
community resources and/or families.
available through the
school. )
Working with Communicates with | Shares student Regularly Maintains regular and | Engages families in a
families to families at reporting | progress and communicates stadent | responsive variety of responsive
improve periods and school classroom activities. | progress in communication with | ongoing, two-way
professional events. Advises Invites families to appropriate ways, all families. Provides | communications in
practice families of problems. | contribute in the taking into account the | opportunities for support of student
Recognizes the role of | classroom. Values diversity of families. | families to actively success. Structures a
the family in student | family backgrounds Encourages families to | participate in the wide range of
learning,. and their role in contribute to the classroom and school. | opportunities for
student learning. classroom and school. families to contribute
to the classroom and
school community.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensure learning for all students.
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/01, Colleen Stobbe & Linda St. John

Version for Special Education teachers revised June 2001, by Olivia Mandilk.,
Copyright June, 2001,

socio-economic background, learning abilities and learning styles.

21



DOM @ 6 (con't)
DEVELOPING AS A PROFESSIONAL EDUCATOR

Beginning Emerging Applying Integrating Innovating
Working with | Establishes a positive | Expands positive Works constructively | Engages staff in Provides
colleagues to working relationship | working relationships | with colleagues and dialogue and opportunities to
improve with a few colleagues. | with colleagues and | support staff to reflection to support | collaborate with staff
Pr,ofe.ssmnﬂ Interacts with support staff. improve student student learning and | to support learning for
practice colleagues to gather Collaborates with learning and reflect on | teacher growth in all students. Provides
resources. Seeks out | colleagues to plan practice. responsive and leadership for and
trusted colleagues to | curriculum, appropriate ways. contributes to the
consider solutions to coordinate resources, learning of other
problems with and solve problems. educators.
students.
Balancing Has a positive attitude | Maintains positive Maintains a positive Maintains motivation | Maintains motivation
PTOfESSif“fﬂ.l . in the classroom. attitude, demonstrates | attitude through the and commitment to all | and commitment to all
responsibilities Develops an understanding of year, demonstrates students, students and the
mc:;::g::]mng understanding of professional professional integrity, | demonstrates professional
professional responsibilities and and balances professional integrity, | community,
responsibilities. seeks support to professional and challenges self demonstrates and
balance professional | responsibility with intellectually and models professional
responsibilities with personal needs. creatively. integrity, and
personal needs. challenges self
intellectually and
creatively throughout
career.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation, socio-economic background, learning abilities and learning styles,
Equity means doing whatever it takes to ensure learning for all students.
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/ 01, Colleen Stobbe & Linda St. John
Version for Special Education teachers revised June 2001, by Olivia Mandilk,
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DOMAIN 6 (con’t)
DEVELOPING AS A PROFESSIONAL EDUCATOR

Beginning Emerging Applying Integrating Innovating
Providing effective | Does not display the Qccasionally provides | Consults with Effectively consults Consistently provides
consultation and | ritc nooded to consultation to colleagues and with colleagues to effective consultation
fraining provide effective colleagues on topics | provides inservice ensure the to colleagues to ensure

consultation or
inservice trainings for
colleagues.

relating to special
education.

trainings for
colleagues on topics
relating to special
education.

implementation of
strategies that ensure
the success of students
with disabilities.
Provides packaged
trainings for staff and
parents regarding
disabilities,
mainstreaming and
effective instructional
strategies.

the implementation of
Strategies that ensure
the success of students
with disabilities.
Develops effective
Iraining programs for
staff and parents.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexal orientation, socio-economic

Equity means doing whatever it takes to ensure learing for all students. _
Developed by Ellen Moir, Susan Freeman, Lynne Petrock and Wendy Baron; Revised 5/01, Colleen Stobbe & Linda St. John

Version for Special Education teachers revised June 2001, by Olivia Mandilk.
Copyright June, 2001.

background, learning abilities and learning styles.
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‘ DOM,% 6 (con't)
DEVELOPING AS A PROFESSIONAL EDUCATOR

B Beginning Emerging Applying Integrating Innovating
Working Seldom communicates | Communicates with Effectively uses Develops pasitive Continuously reflects
collaboratively as | \,ith tonchers who teachers and other Jeedback from working relationships | upon professional
e provide staff, and accepts colleagues and with personnel, site(s), | growth. Displays
mainstreaming responsibility for administrators to and families, and Sfexibility and
opportunities for working out conflicts | improve relationships | displays flexibility in responsibility based
Students; does not with colleagues in a with colleagues, responding to upon self-reflection,
actively participate as | professional manner. | families and agencies. challenges presented | self-initiated learning

a staff member at the
school site. Does not
seek administrative
guidance regarding
how to respond to
difficult issues,

Usually notifies, in a
timely manner, SELPA
administrator and site
principal of issues that
are problematic in
order to seek guidance
in dealing with such
issues.

Consistently notifies,
in a timely manner,
SELPA administrator
and site principal of
issues that are
problematic in order
to seek guidance in
dealing with such
issues.

by colleagues, students
with disabilities and
their familjes.
Congsistently handles
issues in a
professional manner
and notifies, in a
timely manner, SELPA
administrator and site
principal of issues that
are problematic in
order to seek guidance
in dealing with such
issues.

and feedback from
administration and
colleagues. Effectively
handles most issues
with minimal support
Jfrom administrator;
keeps administrator
apprised of issues.

Note: Diversity refers to culture, ethnicity, langnage, race, religion, gender, sexual orientation,

Equity means doing whatever it takes to ensure learning for all students.
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DOMAIN 6 (con’t)
DEVELOPING AS A PROFESSIONAL EDUCATOR

Beginning Emerging Applying Integrating Innovating
Working Does not develop a Meets with ISS on a Meets with ISS on a Collaborates with ISS | Provides opportunity
effectively with positive working regular basis to regular basis to share | on a regular basis to | for ISS to collaborate
SEsniuRal S relationship with ISS. | discuss classroom ideas about how to improve Student with other
support specialists ] i i
procedures, student support student achievement; professionals in
needs and assigned learning; displays effectively handles supporting student
duties. knowledge of CSEA differences of opinion | learning and takes full
i coniract agreement with the ISS. Provides | responsibility for
and effective accurate feedback to | implementing all
communication site administrator to conflict resolution
strategies. assist with strategies and training
professional growth of | appropriate to the
ISS. Ensures that professional growth of
contractual rights of | the ISS. Ensures
1SS are honored. contractual rights of
1SS are honored,
Credentialing Is a pre-intern. Is on a waiver or Completes credential | Holds the appropriate | Holds the appropriate
requirements and emergency credential; | courses each preliminary/clear | special education
ﬁ::}v;;fo‘;‘;? has not enrolled ina | semester/quarter in special education credential for the
credential program. order to complete credential for the assignment,
preliminary special assignment. Continues | Systematically
education credential. | to pursue professional | advances knowledge
growth. and skills in order to

maintain a high level
of competence and
response to the
changing needs of
students with
disabilities.

Note: Diversity refers to culture, ethnicity, language, race, religion, gender, sexual orientation, socio-economic background, learning abilities and learning styles.
Equity means doing whatever it takes to ensure learning for all students,
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